
Good afternoon and 
welcome

Opening doors by sharing great 
practice: 

A curriculum for now



Schedule:

1:40-2:25pm A curriculum for now
Aimee Floyd & Lee Selby

2:25-3:00pm Adaptive teaching
Tania Harding

3:00-3:10pm Refreshments

3:10-3:40pm Break out 1

3:45- 4:15pm Break out 2

4:15-4:30pm Reflections and conference close



Breakouts:
Main Room
Oak Suite

Willow Room Maple Room Ash Room

3:10 
3:40pm

Yateley:
Student 

leadership

Swanmore:
Innovative 
geography 
curriculum 

design

Cranbourne:
Culture of 

reading

John 
Hanson: MFL 
curriculum 

improvement

3:45 –
4:15pm

Brighton Hill: 
Developing my 

world (PD)

Portchester: 
Curriculum 
leadership

Harrow Way:
Reading 

development

4:15-4:30 Main room – reflections, evaluation and conference close



‘Ultimately we must be prepared to be 
challenged, to frequently interrogate our 
own beliefs and to have the confidence 
to admit when we see a better way than 

our own’

'Education a manifesto for change'
Richard Gerver, 2019



'Avoid fixating on the curriculum as the 
solution to almost every problem. Without 
good behaviour and pedagogy, a perfect 

curriculum roadmap will remain a 
curriculum roadmap and little more.'

'The next big thing in school improvement'
Rebecca Allen et al 2021



A quality curriculum

A curriculum for all 

Identifying and building on what 
pupils know and can show

Hampshire - Secondary leaders - Thursday 23 February 2023

Lee Selby and Aimee Floyd
Senior His Majesty’s Inspectors - South East Region



A quality curriculum
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Curriculum principles 
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Composite 
skill

Component 
knowledge

Cook a repertoire 
of predominantly 
savoury dishes

alter methods, 
cooking times and/or 

temperatures

measure accurately and 
calculate ratios of 

ingredients to scale up or 
down from a recipe

adapt and refine recipes 
by adding or substituting 
one or more ingredients 

to change the 
appearance, taste, 
texture and aroma

select from a range of hand 
tools and equipment, such as 
scissors, graters, zesters, safe 

knives, juicer

cut, peel and grate 
ingredients, including 

measuring and weighing 
ingredients

measure accurately and calculate 
ratios of ingredients to scale up or 

down from a recipe
Explain how food availability may be 

affected by seasonality



Physical 
education 

programme of 
study for key 

stage 4 
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Careful curriculum 
thinking ensures that the 

right components are 
embedded in long-term 
memory to enable pupils 
to perform more complex 
tasks

Sequencing curriculum content



Knowledge acquisition: Broken down

Isolated components Complexity and 
sophistication
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Shields, on the river Tyne
William Turner



Questions to consider
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▪ Is the scope as ambitious as the National Curriculum?

▪Have the smaller building blocks of content been 
identified that allow pupils to understand more complex 
ideas? 

▪ Are appropriate building blocks positioned to make 
subsequent learning possible?

▪ Is the curriculum designed in such a way that pupils can 
build sufficient competence and confidence within each 
episode of learning? 



A curriculum for all
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The continuing 
south east story 

of the 
disadvantaged 
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The story starts early
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And sadly continues later
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SEND: Old issues, new issues, next steps

▪ The last 10 years have been a period of reform to the way in which 
the needs of children and young people with SEND are identified, 
assessed and met.

▪ The report reflects on these reforms and their impact and considers 
what has been working well in the SEND system over time and where 
the reforms have not had the desired impact. 

▪ It includes:
▪ SEND at the start of 2020, when the pandemic began
▪ findings from Ofsted’s visits to local areas
▪ broader findings from our other COVID-related work. 

▪ It ends by reflecting on what needs to change in the system in order 
for children and young people with SEND to get a better deal
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SEND: Old issues, new issues, next steps

Headlines 

▪ Children and young people with special educational needs 
and/or disabilities (SEND), their families and those who work 
with them have faced significant challenges during the 
pandemic. 

▪ The extent to which education, health and care providers in 
different local areas rose to these challenges to meet children 
and young people’s needs led to hugely varied experiences. 

▪ Yet, few of the negative experiences that many children 
and young people with SEND and their families had during this 
time are new. 
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SEND: Old issues, new issues, next steps

Headlines

▪ There are long-standing issues in the SEND system. 

▪ The pandemic has highlighted and intensified these issues. 

▪ It has also deepened the effects that they have on children 
and young people with SEND. 

▪ It is evident that children and young people with SEND are now 
even more vulnerable than they were before. 
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Part 3 of the school 
inspection handbook

▪How well leaders identify, assess 
and meet the needs of pupils with 
SEND.

▪How well leaders develop and 
adapt the curriculum so that it is 
coherently sequenced to all pupils’ 
needs, starting points and 
aspirations for the future.
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Catch Up and SEND
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‘Without identification of their reading needs and targeted 
additional teaching, pupils who arrive in secondary school as poor 
readers are likely to continue to struggle. As the secondary 
curriculum places increasing demands on reading comprehension, 
older pupils who struggle with reading comprehension do not 
catch up. Each year, only 10% of disadvantaged children who 
leave primary school with their reading below the expected 
standard get passes in English and mathematics at GCSE’

‘Now the whole school is reading’: supporting struggling readers in 
secondary school - GOV.UK (www.gov.uk)

https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school


Pupils who cannot read accurately automatically 
will need: 

A 
systematic, 
synthetic 

phonics 
programme

Decisions 
about how 
and when 
this will be 
delivered

Texts 
matched to 

pupils’ 

phonic 
knowledge

Trained 
experts to 
deliver the 
programme
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Some questions to consider

▪What evidence is there of curriculum ambition for 
all pupils?

▪What is the understanding and use of adaptive 
teaching (CCF) to help all pupils access the 
curriculum?

▪Do all pupils have the reading knowledge and 
expertise required to access the school’s planned 
ambitious curriculum?
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Identifying and building on what 
pupils know and can show
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Curriculum:
WHAT is taught

Pedagogy:
Teaching activities or 
HOW the curriculum 

content is taught

Assessment:
Desired high-level outcomes 

and measures of those 
outcomes

Distinguishing curriculum from teaching and 
assessment



Selecting appropriate pedagogical 
approaches
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Adequate 
levels of 
feedback

High rates of 
success

Desirably 
difficult
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Faded 
scaffolding

Practice



▪ Summative approaches to assessment requiring pupils to 
utilise a range of knowledge will tend to be less useful than 

formative approaches used to check understanding of specific 
content. 

▪ The importance of aligning curriculum and assessment.

▪ Does the assessment approach provide all pupils the 
opportunity to demonstrate ‘what they know, understand and 
can do’? (Stobart, 2008)
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Using assessment wisely



Some questions to consider

▪ Is the scope as ambitious as the National Curriculum?

▪ Have the smaller building blocks of content been identified that allow 
pupils to understand more complex ideas? 

▪ Are appropriate building blocks positioned to make subsequent 
learning possible? 

▪ Do activities require confident knowledge of too many fragile building 
blocks? 

▪ What do pupils know, and what can they show? 
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Research reviews and subject reports
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Ofsted on the web and on social media

www.gov.uk/ofsted

https://reports.ofsted.gov.uk

www.linkedin.com/company/ofsted

www.youtube.com/ofstednews

www.slideshare.net/ofstednews

www.twitter.com/ofstednews
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http://www.gov.uk/ofsted
http://reports.ofsted.gov.uk/
http://www.linkedin.com/company/ofsted
http://www.youtube.com/ofstednews
http://www.slideshare.net/ofstednews
http://www.twitter.com/ofstednews


Opening Doors by 
Sharing Great Practice –

A curriculum for now 

Adaptive Teaching

Tania Harding Tania.Harding@hants.gov.uk



Adaptive Teaching – The Bigger Picture

Adaptive teaching in action – think with a teacher in 

mind

What we know – credit & my disclaimer

How can leaders grow this as a teaching and learning 

strength and strategy – what is the role of SLT, ML and 

teachers

Questions



A complex interplay of many factors
Investigate adaptive teaching, and focus on making learning 

accessible as well as thrilling to all.

Pitch and 

progression of 

subject

Prior knowledge, 

AfL, close gaps, 

maximise 

curriculum time. 

Reading – consider 

its part and oneself 

as a teacher of 

reading

Meet the needs 

of all pupils –

labels not a 

barrier but 

informative 

Success is possible, 

desirable and teacher 

confidence and 

accountability will ensure 

it happens

We will have a good time 

learning this subject here 

– irrespective of whether 

you’re thrilled by it or 

not…

I know my subject and 

will convey the passion 

and enthusiasm for it.

There’s a palpable thirst 

for learning in a positive 

environment in my 

lessons



Adaptive Teaching in Action

• Know my students well, 
have strong relationships

• Know my subject, links and 
relatedness/ 
connectedness to pupils

• Absolute confidence within 
the classroom

• Teaching repertoire strong
• Absolute confidence with 

assessment
• A teacher of reading

The interplay of these aspects by 

a professional in a nuanced 

manner which maximises time with 

pupils for learning.

The cumulative impact of this 

versus when it is not done well….



In Adaptive Teaching…

Plan

Teach

Assess

• This is all done beautifully 
well

– Planning is multifaceted 
for the pupils I am 
teaching and includes 
my preparation, for 
example the crafting of a 
succinct explanation.

– Planning has to be great 
for dynamic adaptive 
teaching to be 
successful

Learn



Adaptive Teaching - Teach

• Complete presence
• Attentive to response to 

explanations, instructions, 
readiness to start tasks, 
questions from pupils where 
new knowledge doesn’t ‘fit’ 
schema, wealth of ways to 
model in different ways if 
needed.

• Can deepen or accelerate, 
knows when students have the 
knowledge, don’t need more 
deliberate practice and can use 
time effectively.



Teacher-Regulated Supported Joint-

Practice

Pupil Regulated

I do I do You do You do

You watch You help                     I help I watch

Dependence

Independence

Scaffolding 

used and 

skilfully 

removed upon 

deliberate 
practice over 

episodes



Assessment

Should be a really 
great thing.

In action – telling us 
‘where is the learner’ 
and ‘where do they 
need to go next’…



Assessment



Assessment

Dylan Wiliam:
That’s why we say that assessment for learning 
becomes formative assessment only when the 
evidence of student learning is actually used to adapt 
the teaching work to meet student learning needs.
If you’re not using the evidence to do something that 

you couldn’t have done without the evidence, you’re 
not doing formative assessment.



The balance of formative 
and summative assessment…

• How is the sequence of learning designed to 
maximise assessment for learning opportunities and 
response

• Are the summative assessment(s) used formatively…in the 
way you envisage….



Using formative assessment 
to give summative data…

• Do pupils see the assessment point as an opportunity 
to understand where they are in their learning and how 
to move forward

• Is this enabling the teacher-pupils to have a dialogic 
approach to securing knowledge, understanding and 
skills whilst also providing data as a snapshot of where 
pupils are?

• Approach of securing success, confidence building, 
‘mode of assessment technique building’…
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ECT Conference 2



Responsive Teaching



"Through the use of vignettes, stories, and teachers’ own 
accounts, Harry Fletcher-Wood takes us on a journey, from 
the tokenistic adoption of assessment for learning that was 
so common in the Key Stage 3 Strategy, to a deep 
understanding of how we can make our teaching 
responsive to our students’ needs. I know of no other book 
that comes close to this in helping teachers really 
understand, at the deepest level, what makes teaching 
responsive to students, and how every teacher can use 
these ideas to improve their practice.“

Dylan Wiliam, Emeritus Professor of Educational Assessment at the 
UCL Institute of Education, UK on Harry Fletcher Wood – Responsive 
Teaching



Student perspective and co-owners of their learning

• In a classroom with adaptive teaching as regular 
practice – students will know a teacher helps when 
they don’t understand and wants them to do well.

• Adaptive teaching means the teacher expects every
pupil to respond in assessment for learning 
opportunities and that their answer is used as evidence 
to inform the teacher’s decision on what is next….
–Divergence…..????? Variability….????
– Coaching opportunities. Professional development 

dialogue.





Aims

Pedagogy EpistemologyCognition and learning 

Design of the planned 
curriculum 

Learning in action – the experience of learning

Achievement: attainment and progress

Core beliefsContext

• Hampshire aims linked to the 
school’s overarching vision

• Support for British values 

• Key drivers
• School’s health- Ofsted outcome
• Socio-economic profile
• Performance data in the context of expectations
• Prior attainment
• Experience of pupils- cultural profile
• Pupil mobility

• Values of the school 
community
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• Understanding of metacognition
• Retrieval and recall
• Maturation and cognitive needs

• Development of a school- based 
narrative to shape and improve 
teaching and learning

• Clarity of subject and overarching 
pedagogy

• The knowledge base of ‘subjects’ - how 
knowledge is acquired and the developmental 
order of acquisition 

• The relationships of subjects- their organisation
• Concrete and abstract
• Clarity about skills and knowledge

• Curriculum map for learning stages and 
subjects

• Thematic links and cross curricular 
planning

• Schemata

• Consideration of Year 7-
induction planning

• Balance of learning and practice

• The learning environment
• Timetable
• Blocking and interleaving

• Standards- nationally defined

• Personalisation
of learning to reflect 
additional needs



Adaptive Teaching – short and long 
term

• Teacher has full awareness of curriculum pathway and 
time allowance to make the correct decisions for 
pupils ensuring curriculum coverage and readiness for 
summative assessment points.

• Adaptive Teaching requires continual professional 
development and reflection



How can leaders grow this as a teaching and learning 

strength and strategy

• Adaptive teaching is already taking place in 
classrooms in your school. To what extent is it 
successful? What next?

• What are the opportunities for professional discussion 
on the aspects of adaptive teaching?

• What opportunities to co-plan, co-review a lesson 
(video?) and collaboratively agree strengths and next 
steps.

Questions



Breakout sessions
Main Room
Oak Suite

Willow Room Maple Room Ash Room

3:10 
3:40pm

Yateley:
Student 

leadership

Swanmore:
Innovative 
geography 
curriculum 

design

Cranbourne:
Culture of 

reading

John 
Hanson: MFL 
curriculum 

improvement

3:45 –
4:15pm

Brighton Hill: 
Developing my 

world (PD)

Portchester: 
Curriculum 
leadership

Harrow Way:
Reading 

development

4:15-4:30 Main room – reflections, evaluation and conference close



Conference Reflections


