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Section 6

• ‘Explicit pre-teaching of new vocabulary’

• ‘Structured opportunities to learn how to work 

collaboratively’

• ‘use talk for learning’

• ‘verbalise, share and develop ideas prior to writing’

SEMH or undiagnosed SLCN? 



From the pupils…

‘Sometimes, when I say I don’t understand, 

my teacher tells me I should have listened, 

so I’ve stopped asking them.’



Pupil Contributions

‘Studies (National Literacy Trust, 

2011; Gregersen, 2014) have found 

that the typical pupil contribution to 

a class discussion is just four words, 

and that the average child aged 6-

18 asks only one question per 

month for each subject they attend, 

while teachers ask an average of 

291 questions a day’



From the pupils…

‘In the lessons where we don’t do much 

talking, we do the work, but we don’t learn it 

very well.’



Voice 21



Think-Pair-Share – Active Learning at King's 

(kcl.ac.uk)

https://blogs.kcl.ac.uk/activelearning/2019/05/01/think-pair-share/




Cold-calling/targeted questioning

Pupils reported resenting cold-calling

• Relationships

• Environment

• Think time

• Safe to make mistakes

• Pupils prepared to share

https://blog.innerdrive.co.uk/students

-think-harder-with-question-design

https://blog.innerdrive.co.uk/students-think-harder-with-question-design


Tier Two Vocabulary



Key Learning Points

1) Pupil friendly definitions. Simple language. Not dictionary 
definitions.

2) Get students to interact with word meanings right away 

‘Would there more likely be a commotion on the playground or in 
the library?’ and then asked to explain ‘why’.

3) TALK

4) Learn from languages teaching – chanting, oral rehearsal, 
actions etc

5) Provide sentence stems with the target word to ensure 
understanding.

‘X was significant because…’

‘X was a significant event.’



Deepening Learning

• Which would you rather anticipate?

• What would be easier to X?

• When have you…?

• How did you…?

• Why did you…?



Graphic organisers

The Frayer Model



Closing the Word Gap

Explicit 
teaching of 
generically 

useful 
vocabulary

Evidenced-
based catch-
up language 
intervention 
programmes

Scaffolded 
opportunities 
for purposeful 

talk



Crookhorn College


